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Plan summary

Literacy:

to improve fluency and efficiency in
Reading in ALL students, inclusive of
Aboriginal learners, in Years R-7.

Literacy:

to design whole school approaches
to build effective writing instruction
which will improve writing skills for
ALL students inclusive of Aboriginal
learners, in Years R-7.

Targets

2019: For all students enrolled in Years R-7 to increase their
measurable growth in relation to achieving SEA or above, using
Running Records to Level 30 and PAT R data for students in
Year 3 and above.

2020: For all students enrolled in Years R-7 to increase their measurable growth
in relation to achieving the SEA or above, using Running Records to Level 30
and PAT R data for students in Year 3 and above. To increase the number of
students in Years 3, 5 and 7 achieving in the higher bands in NAPLAN.

2021: For all students enrolled in Years R-7 to increase their measurable growth
in relation to achieving SEA or above, using Running Records to Level 30 and
PAT R data for students in Year 3 and above. To maintain and increase the
number of students in Years 3, 5 and 7 achieving in the higher bands in NAPLAN.

Semester Two, 2021: For all students enrolled in Years R-7 to increase their measurable
growth in writing, making at least twelve month's progress using ACARA literacy
progressions. Student improvement in authorial skills using Seven Steps to Writing Success
Assessment Checklists will demonstrate student growth of at least twelve months. To
maintain and increase the number of students in Years 3, 5 and 7 achieving in the higher
bands in writing in NAPLAN.

Challenge of practice

SC teacher is new to teaching reading and is
not yet familiar with literacy block
components and the purpose, structure and
potential impact of guided reading for all
students in Years 4-7.

JC teacher is not yet analysing Running
Records to identify next steps in decoding
and strategic activity to inform explicit
questioning to support guided reading focus
for every students R-3.

SC teacher is new to teaching writing and
has not yet developed her knowledge of
language to enable differentiated
language instruction when teaching
writing across the curriculum areas.

JC teacher needs to further develop her
skills in providing models of various stages
of success in writing to enable
self-assessment and personal goal setting.

Success criteria

When we analyse A-E and NAPLaN data, we will notice and celebrate student achievement in the
higher bands in Reading.

When we explicitly teach an intensive daily phonics program, we will notice 100% of Year 1
students achieving above the SEA in the phonics screening check.

When specific year level ACARA achievement standards can be articulated by teachers, they will be
orcl ing learning to meet AC achi i

When teachers and students co-create personal learning goals, with students able to articulate
Reading Comprehension strategies, teachers will know that their explicit teaching of
comprehension has been enabling

When students are successful in answering PAT-R and NAPLaN questions requiring inference,
teachers would be explicitly teaching and students practising inference strategies in guided reading
groups

When there is an increase in the correct responses from all students Yr 1-7 to PAT-R questions
involving vocabulary dependent information texts, vocabulary would have been explicitly taught.
When students are able to set personal learning goals in reading that address their next steps along
the progressions, they would have been offered explicit feedback and been supported by
scaffolded prompts and teacher questioning.

When there is an increase in A-E scores in other subject areas (HASS, Science, Maths) student
capacity to access learning through reading a range of texts will be evidenced, reflecting effective
teaching of reading R-7.

When teachers implement the Daily Five in reading, they will be enabling students R-7 to be
successful in meeting the AC achievement standards in the receptive modes - reading.

When teachers utilise the ACARA literacy progressions language of crafting
ideas, vocabulary, text forms and features and generic indicators to describe
student progress in writing, then teachers will continue to improve their
fluency with describing student growth against the progressions.

When classroom displays and feedback on student writing samples combine,
there is evidence that teachers are using the Seven Steps of Writing Success
content and strategies to teach writing R-7.

When students articulate and utilise explicitly taught authorial strategies and
demonstrate increasing competence with using standardised written English,
the learning outcomes for all students as measured through NAPLaN, PAT
and moderation embedded checklists will be evident.

When teachers implement a comprehensive and consistent strategy to teach
writing, then students R-7 will successfully demonstrate competence against
the AC Year level achievement standards in productive modes - writing,
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Improvement plan for

Frances Primary School

2019 to 2021

e Complete every step. The Quality School Improvement Planning Handbook explains how to do this. In addition, your education director will
provide support.

e Text will reduce in size the more you type. Exceeding the optimal limits will result in illegible text size electronically and in-print.

e Complete steps 1 to 3 during term 4 and have it approved by the principal, governing council chairperson, and education director.
e Email this plan (steps 1 to 3) to your education director.

e Publish your school improvement plan (steps 1-3) on your school website.

e Work through step 4 (Improve practice and monitor impact) regularly throughout the school year. This step does not need to be published
on your website.

e Complete step 5 (Review and evaluate) in term 4 of each year. This step does not need to be published on your website, though it should
inform the Improvement Planning - Review and evaluate section of your annual report to the school community.

e Your school improvement plan will be current for 2019 to 2021 and should be updated in term 4 each year.
* Note that each text box has a specific optimal character limit. Character limit includes words, punctuation, bullet points and spaces.
e Be careful when copying from other documents, and remove any paragraph spaces from lists and bullet points as that will reduce text size.

e Steps 1-3 will auto-populate as you type in text, meaning text will carry over across multiple pages and sections.

For further information and advice, contact:
Review, Improvement and Accountability
Phone: 8226 1284
education.RIA@sa.gov.au
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education.RIA@sa.gov.au

Step 1

Analyse

Analyse evidence of student learning and answer the question “What are our goals for improvement?’ Specify up to 3 goals and annual and prioritise

targets for student learning improvement in the table below.

oo —

Goal 1 Ljteracy:

2019
to improve fluency and
efficiency in Reading in ALL
students, inclusive of 2020
Aboriginal learners, in Years
R-7.

2021

Goal 2 |jteracy:
2019

to design whole school

approaches to build effective

writing instruction which will 2020
improve writing skills for ALL

students inclusive of Aboriginal

learners, in Years R-7. 2021

Goal 3
2019

2020

2021

2019: For all students enrolled in Years R-7 to increase their measurable growth in relation to achieving
SEA or above, using Running Records to Level 30 and PAT R data for students in Year 3 and above.

2020: For all students enrolled in Years R-7 to increase their measurable growth in relation to achieving the SEA or above, using
Running Records to Level 30 and PAT R data for students in Year 3 and above. To increase the number of students in Years 3,5 and 7
achieving in the higher bands in NAPLAN.

2021: For all students enrolled in Years R-7 to increase their measurable growth in relation to achieving SEA or above, using Running
Records to Level 30 and PAT R data for students in Year 3 and above. To maintain and increase the number of students in Years 3, 5 and
7 achieving in the higher bands in NAPLAN.

Semester Two, 2021: For all students enrolled in Years R-7 to increase their measurable growth in writing, making at least twelve month's progress using
ACARA literacy progressions. Student improvement in authorial skills using Seven Steps to Writing Success Assessment Checklists will demonstrate student
growth of at least twelve months. To maintain and increase the number of students in Years 3, 5 and 7 achieving in the higher bands in writing in NAPLAN.
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Step 2

Consider how improvements in teaching practice will help to achieve your improvement goals and answer the question ‘What areas of challenge of
practice should we focus on improving to reach our goals?’ Specify your challenge of practice for each goal in the table below. practice

Determine

Goal 1 sC teacher is new to teaching reading and is not

Goal 2

Goal 3

yet familiar with literacy block components and
the purpose, structure and potential impact of
guided reading for all students in Years 4-7.

JC teacher is not yet analysing Running Records
to identify next steps in decoding and strategic
activity to inform explicit questioning to support
guided reading focus for every students R-3.

SC teacher is new to teaching writing and has
not yet developed her knowledge of language to
enable differentiated language instruction when
teaching writing across the curriculum areas.

JC teacher needs to further develop her skills in
providing models of various stages of success in
writing to enable self-assessment and personal
goal setting.

When we analyse A-E and NAPLaN data, we will notice and celebrate student achievement in the higher bands in Reading.

When we explicitly teach an intensive daily phonics program, we will notice 100% of Year 1 students achieving above the SEA in the phonics screening check.

When specific year level ACARA achievement standards can be articulated by teachers, they will be orchestrating learning experiences to meet AC achievement expectations.
When teachers and students co-create personal learning goals, with students able to articulate Reading Comprehension strategies, teachers will know that their explicit teaching
of comprehension has been enabling

When students are successful in answering PAT-R and NAPLaN questions requiring inference, teachers would be explicitly teaching and students practising inference strategies in
guided reading groups

When there is an increase in the correct responses from all students Yr 1-7 to PAT-R questions involving vocabulary dependent information texts, vocabulary would have been
explicitly taught.

When students are able to set personal learning goals in reading that address their next steps along the progressions, they would have been offered explicit feedback and been
supported by scaffolded prompts and teacher questioning.

When there is an increase in A-E scores in other subject areas (HASS, Science, Maths) student capacity to access learning through reading a range of texts will be evidenced,
reflecting effective teaching of reading R-7.

When teachers implement the Daily Five in reading, they will be enabling students R-7 to be successful in meeting the AC achievement standards in the receptive modes -
reading.

When teachers utilise the ACARA literacy progressions language of crafting ideas, vocabulary, text forms and features and
generic indicators to describe student progress in writing, then teachers will continue to improve their fluency with
describing student growth against the progressions.

When classroom displays and feedback on student writing samples combine, there is evidence that teachers are using the
Seven Steps of Writing Success content and strategies to teach writing R-7.

When students articulate and utilise explicitly taught authorial strategies and demonstrate increasing competence with
using standardised written English, the learning outcomes for all students as measured through NAPLaN, PAT and
moderation embedded checklists will be evident.

When teachers implement a comprehensive and consistent strategy to teach writing, then students R-7 will successfully
demonstrate competence against the AC Year level achievement standards in productive modes - writing,
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Step 3
3

Consider evidence of best practice to answer the question ‘What actions should we take to improve our practice and reach our goals?’ actions for
Specify your actions for improvement, timeline, responsibility, resources and success criteria for each goal in the tables below. improvement

Literacy:

Goal 1:

to improve fluency and efficiency in Reading in ALL students, inclusive of Aboriginal learners, in Years R-7.

SC teacher is new to teaching reading and is not yet familiar with literacy block components and the purpose, structure
and potential impact of guided reading for all students in Years 4-7.

JC teacher is not yet analysing Running Records to identify next steps in decoding and strategic activity to inform
explicit questioning to support guided reading focus for every students R-3.

Challenge of practice:

Timeline Roles and responsibilities Resources

To create/update a Whole School Statement of T1,2019 Teachers, LET Nl oo resorees
. . . ACARA Literacy progression: Reading
Practice in Literacy and Numeracy and an ACARA Literacy progression: Reading

Big Six in Reading, Deslea Konza

Best Advice: Leading Learnng Improvement

Sheena Cameron
https://myintranet.learnlink.sa.edu.au/library/document-library/educational
-resources/best-advice-series/decd-best-advice-1-6-comprehension.pdf

Assessment Schedule to inform practice.
To implement an uninterrupted timetabled Whole
School Literacy Block from 9:05-11:00 each morning.

. . . . Literacy guidebooks and resources
Professional Development plans will be connected to T1, 2019 Principal/LET/LID Australian Currioulurm
and reflective of the SIP to include strategies for Partnership initiatives G0 Uiieey (IRegRassitens Uil _
X i X i i ) . Deslea Konza (2014) 'Teaching Reading: Why the Fab Five should be
increasing student achievement in Reading in addition Teachers the Big Six, Australian Journal of Teacher Education, 39(12),
e f f . accessed at http://ro.ecu.edu.au/ajte/vol39/iss/12/10/
to opportunities for professional development and Simon Breakspear, Learning Sprints

Sheena Cameron

peer and line-managed observations.

. . . . . . . Literacy guidebooks and resources
Teachers will build their understanding of the learning Term 3, 2019 Principal/LID/LET Australian Curriculum
progressions and their links to the AC. Teachers will Partnership initiatives ACARA Literacy progression: Writing
. i Deslea Konza (2014) 'Teaching Reading: Why the Fab Five should
access professional development on the teaching and Teachers be the Big Six, Australian Journal of Teacher Education, 39(12),
. . .. accessed at http://ro.ecu.edu.au/ajte/vol39/iss/12/10/
practice of all of the components of the Big Six in simon Breakspear, Learning Sprints

Reading with particular reference to Comprehension. Sheena Cameron
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Step 3 cont.

Consider evidence of best practice to answer the question ‘What actions should we take to improve our practice and reach our goals?’
Specify your actions for improvement, timeline, responsibility, resources and success criteria for each goal in the tables below.

Goal 1 continued:

Plan -
actions for
improvement

Timeline Resources

Roles and responsibilities

All staff use the language of the Big Six in Reading specifically in
relation to comprehension. Teachers support students to think
critically by independently developing questions, posing problems
and reflecting on multiple perspectives. All staff to model and
utilise progressively challenging levels of questioning 1-4 (Blank,
Rose and Berlin)

Teachers use a variety of methods to scaffold students'
use of academic language enabling students to engage
in and express complex thinking. Teachers pre-teach
content specific vocabulary before introducing the
topic.

Students set strategic Active Comprehension goals to
improve reading including: "prediction, linking text
content with their own experiences and knowledge,
asking and answering questions, image construction,
and summarising." (Cameron, 2009)

Total financial resources allocated

Success criteria

SLLIP, Principal,

2020

2020

2021

Teachers, Principal

While reviewing progress at the end of each
sprint, in Week 9 of each term, teachers
consider changes in their own practice against
the SIP goals, evidenced by improvement in
student learning outcomes.

Teachers

During classroom observations in Week
6 of each term, the scaffolded use of
academic language will be specifically
noted in feedback to teachers.

Teachers, Principal, Students

Goal setting in comprehension is embedded in
classroom practices, evidenced by students and
teachers co-developing goals recorded in student
learning journals, reflected upon and continuously

updated as growth occurs and student needs change.

Blank M Rose SA & Berlin LJ (1978) The language of learning

The preschool years: Grune & Stratton

Anne Bayetto, Lecturer, School of Education, Flinders University has also published The
Big 6 of Reading articles for Australian Primary Principals Association, accessed at
http://www.appa.asn.au/publications/principals-as-literacy-leaders/. Comprehension
article.

Keebem EO & Zimmerman S (2007) Mosaic of thought: the power of comprehension
strategy instruction. Protsmouth, NH: Heinemann

Update Junior Class Levelled Readers

DfE Best Advice Paper, The Big Six of Reading

https://myintranet.learnlink.sa.edu.au/library/document-libra
ry/educational-resources/best-advice-series/decd-best-advice-
1-4-vocabulary.pdf

Cameron, S & Dempsey L (2016) The Oral Language Book,
auckland, New Zealand: S&L

Woodward C, Haskins G, Schaefer G & Smolen L (2004) 'Let's
Talk: A different approach to oral language development'
Young children, 59(4), pp92-95

Purchase for school:

Cameron S (2009) Teaching reading
comprehension strategies: A practical
classroom guide, New Zealand: Pearson
Daily Five

When we analyse A-E and NAPLaN data, we will notice and celebrate student achievement in the higher bands in Reading.

When we explicitly teach an intensive daily phonics program, we will notice 100% of Year 1 students achieving above the SEA in the phonics screening check.

When specific year level ACARA achievement standards can be articulated by teachers, they will be orchestrating learning experiences to meet AC achievement expectations.

When teachers and students co-create personal learning goals, with students able to articulate Reading Comprehension strategies, teachers will know that their explicit teaching of comprehension has been enabling

When students are successful in answering PAT-R and NAPLaN questions requiring inference, teachers would be explicitly teaching and students practising inference strategies in guided reading groups

When there is an increase in the correct responses from all students Yr 1-7 to PAT-R questions involving vocabulary dependent information texts, vocabulary would have been explicitly taught.

When students are able to set personal learning goals in reading that address their next steps along the progressions, they would have been offered explicit feedback and been supported by scaffolded prompts and teacher
questioning.

When there is an increase in A-E scores in other subject areas (HASS, Science, Maths) student capacity to access learning through reading a range of texts will be evidenced, reflecting effective teaching of reading R-7.
When teachers implement the Daily Five in reading, they will be enabling students R-7 to be successful in meeting the AC achievement standards in the receptive modes - reading.
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Step 3 cont. -
3

Consider evidence of best practice to answer the question ‘What actions should we take to improve our practice and reach our goals?’ actions for
Specify your actions for improvement, timeline, responsibility, resources and success criteria for each goal in the tables below. improvement

Literacy:

G O a I 2 ®  to design whole school approaches to build effective writing instruction which will improve writing skills for ALL students inclusive of Aboriginal learners, in Years R-7.
.

SC teacher is new to teaching writing and has not yet developed her knowledge of language to enable differentiated
language instruction when teaching writing across the curriculum areas.

JC teacher needs to further develop her skills in providing models of various stages of success in writing to enable
self-assessment and personal goal setting.

Develop deep content/subject knowledge Semester 1, 2021 Principal to source and action PD Seven Steps for Writing Success bundle
Staff Professional Development: Seven Steps to Principal, SC & JC teachers to attend (staff development and resources)
Writing Success

Challenge of practice:

Engage in quality programming and lesson planning ~ Semester 1, 2021 Principal, Classroom Teachers Seven Steps for Writing Success
Review FPS Agreed Practices: Literacy, to incorporate Curriculum support personnel ACARA literacy progressions
an evidence based (Guidebooks informed) structured A8 Agreed Practices
approach to teaching writing including Seven Steps Pupil Free Day

SA DfE Literacy Guidebooks
and language features scope and sequence.

Use of explicit teaching and level of lesson clarity combined Semester 2, 2021 Classroom Teachers Learning Sprints and associated
with high expectations Buddy school for moderation - Penola  canvases (clarify canvas, impact
Schedule and observe writing lessons and moderate canvas, retrospective protocol)
’
student writing samples each term to monitor Time for observation and moderation

implementation of Seven Steps to Writing Success and
language features approach to learning writing.
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Step 3 cont. -
>

Consider evidence of best practice to answer the question ‘What actions should we take to improve our practice and reach our goals?’ actions for
Specify your actions for improvement, timeline, responsibility, resources and success criteria for each goal in the tables below. improvement

Goal 2 continued:

Timeline Roles and responsibilities Resources
Teachers use relevant assessment data to track progress and differentiate teaching to meet student . .
needs Semester 2, 2021 Principal, SC & JC Teachers g‘z;"Ta” erR
Teachers use progressions triangulated with formal assessment data to identify student needs and . €acher hesource
recognise next steps for students. Teachers modify writing quantity and success criteria for individual Stu d ent SU p port Se rvices PAT testing materials
students commensurate with their needs. Intervention strategies to be implemented as required. C|aSSI’00m SSOS Annotated writing samples

(The multi year level classes ensure that all learning is differentiated.) .
Seven Steps checklists

ACARA literacy progressions

OCOPs
Teachers use effective feedback strategies to guide students to Principal, SC & JC Teachers Pupil Free Day
next steps Semester 2, 2021 Seven Steps checklists

Teachers enable students to use the language of progressions and

Seven Steps checklists and with teacher support to identify, the Literacy Progressions

textual and linguistic choices they have made in their writing, able Student writing samples

to discuss next steps towards improvement and set goals. Brightpath writing samples
Teachers engage in disciplined collaboration with peers to Semester 2, 2021 Principal, SC & JC Teachers Pupil Free Day

continually improve practice Moderation checklists (DfE LDAM)

Teachers attend opportunities for collaboration with Padthaway
and Mundulla on the implementation of a structured writing
program (Seven Steps) towards mutual improvement

Total financial resources allocated

When teachers utilise the ACARA literacy progressions language of crafting ideas, vocabulary, text forms and features and generic indicators to describe student progress in writing, then
teachers will continue to improve their fluency with describing student growth against the progressions.

When classroom displays and feedback on student writing samples combine, there is evidence that teachers are using the Seven Steps of Writing Success content and strategies to teach
writing R-7.

Success criteria When students articulate and utilise explicitly taught authorial strategies and demonstrate increasing competence with using standardised written English, the learning outcomes for all
students as measured through NAPLaN, PAT and moderation embedded checklists will be evident.

When teachers implement a comprehensive and consistent strategy to teach writing, then students R-7 will successfully demonstrate competence against the AC Year level achievement
standards in productive modes - writing,
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Step 3 cont. -
>

Consider evidence of best practice to answer the question ‘What actions should we take to improve our practice and reach our goals?”’ actions for
Specify your actions for improvement, timeline, responsibility, resources and success criteria for each goal in the tables below. improvement

Goal 3:

Challenge of practice:
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Step 3 cont. -
>

Consider evidence of best practice to answer the question ‘What actions should we take to improve our practice and reach our goals?’ actions for
Specify your actions for improvement, timeline, responsibility, resources and success criteria for each goal in the tables below. improvement

Goal 3 continued:

Total financial resources allocated

Success criteria
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Approved by principal
Name
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Date

3 December 2020
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Date
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